Montessori
Related Readings
“Fostering the Potential of Every Child – Education for Life”
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The Tendencies of Humans
Throughout history, humans have relied on their ingenuity and adaptability for survival. Regardless
of race, country, or culture, people follow similar patterns of exploration, inventiveness, and
creativity. After years of careful observation, Maria Montessori was able to identify eleven
important tendencies that compel human beings to construct and refine the world around them.
What do we mean by the word "tendency"? One dictionary
defines it as "A predisposition to think, act, behave, or proceed
in a particular way". The following characteristics are ones that
we display before we even know what they are; we do them
naturally and instinctively. In Montessori philosophy, they are
the key to understanding how and why a Montessori classroom
calls out to the very soul of the child.

Here are the tendencies of humans as defined by Maria Montessori:


Orientation. Human beings want to know their relationship to the environment around
them. When children enter a new environment, they often want to look at and touch
everything around them. They enjoy knowing "where" they fit in - from learning their
address to finding their country and continent on a map.



Order. People prefer order to chaos and confusion. Order brings predictability and security.
There are two kinds of order: external and internal. An orderly classroom (external) helps
children to have orderly thoughts (internal).



Exploration. Our earth is filled with wonderful sounds, scents, textures, tastes, and colors.
Children are naturally curious, and love to use their senses to learn more about the
fascinating world around them.



Communication. Humans delight in conveying thoughts, feelings, and information to each
other. Various types of communication include the written and spoken word, touch, facial
expressions, gestures, art, music, and dance. Communication is the link of understanding
between people, both face-to-face and from generation to generation.



Activity. People generally like to stay busy. For children, movement can be enjoyed for its
own sake, rather than always having a goal or end product in mind. Even children who have
very little to play with will find ways to be active through games, songs, dance, and pretend
play.



Manipulation. Humans need to take hold of their environment to understand it. It is the
next step after exploration: once you have found something interesting, you will quite
naturally want to use it in some way. This is how the concept of "tools" began.
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Work. Humans feel worthwhile through their work. Work leads to a feeling of
accomplishment and self-respect. Maria Montessori believed that it was through work that
a child constructed his true self, free of defect or misbehavior.



Repetition. This occurs when a child repeats a task over and over again. Oftentimes it is
with the intent to master the task, but even after mastery occurs, a child may continue to
repeat the activity for the sheer pleasure of doing so.



Exactness. Have you ever seen a child get upset because something was put back in the
wrong place? Or watched them line up their blocks neatly before building a tower?
Instinctively, humans seek to be precise in their work. Doing something exactly right brings
enormous satisfaction.



Abstraction. This is truly the characteristic that sets us apart from animals. We are able
to visualize events that have not yet occurred; we are able to feel and express emotions
that are not tangible. We can imagine something that exists only in our minds, and then
take the steps to make it happen.



Perfection. All of the tendencies culminate in this one. Once we have explored,
manipulated, and worked in our environment, we can perfect our activities. In doing so, we
are masters of our own minds and bodies as well as the tasks we set out to do.

Once we are aware of the underlying forces that compel human development, we will recognize
them everywhere. The tendencies of humans are what compel babies to put everything they find
into their mouths. They are the reason that a young child wants to know how things are made,
and why children are filled with wonder when they enter a forest. They are the reason for our
appreciation of a finely-crafted piece of furniture or a beautiful painting; we recognize the
repetition that went into the mastery and finally perfection of a difficult skill.
The prepared environment (i.e., the Montessori classroom with its carefully chosen and beautifully
arranged materials) is built around these tendencies. Because of this, Montessori teachers do not
need to force their students to work; children are naturally drawn to the materials because they
appeal to their instinctive drives. For example, the environment is safe
and secure, filled only with items that can be touched and manipulated
by the child. Work is neat, orderly, and accessible; this encourages
exactness and exploration.
Today's child unconsciously displays the same traits that early humans
did, and without realizing it, we often stand in the way of their
exploration and manipulation because it is an inconvenience to us.
When we are able to remove any hindrances to a child's natural
tendencies, the child will flourish and likely surprise us with their
pursuit of knowledge, their innovative thinking, and their limitless
curiosity.
All content copyright Montessori for Everyone. All rights reserved.
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The Planes of Development

Montessori observed four distinct periods, or “planes”, in human development, extending from birth to six years, from six to
twelve, from twelve to eighteen, and from eighteen to twenty-four. She saw different characteristics, learning modes, and
developmental imperatives active in each of these planes, and called for educational approaches specific to each period.

First plane
The first plane extends from birth to around six years of age. During this period, Montessori observed that the child undergoes
striking physical and psychological development. The first plane child is seen as a concrete, sensorial explorer and learner
engaged in the developmental work of psychological self-construction and building functional independence. Montessori
introduced several concepts to explain this work, including the absorbent mind, sensitive periods, and normalization.
Absorbent mind: Montessori described the young child’s behaviour of effortlessly assimilating the sensorial stimuli of his or her
environment, including information from the senses, language, culture, and the development of concepts with the term
“absorbent mind”. She believed that this is a power unique to the first plane, and that it fades as the child approached age six.
Sensitive periods: Montessori also observed periods of special sensitivity to particular stimuli during this time which she called
the “sensitive periods”. In Montessori education, the classroom environment responds to these periods by making appropriate
materials and activities available while the periods are active in the young child. She identified the following periods and their
durations.


Acquisition of language—from birth to around six years old



Order—from around one to three years old



Sensory refinement—from birth to around four years old



Interest in small objects—from around 18 months to three years old



Social behaviour—from around two and a half to four years old

Normalization: Finally, Montessori observed in children from three to six years old a psychological state she termed
“normalization”. Normalization arises from concentration and focus on activity which serves the child’s developmental needs,
and is characterized by the ability to concentrate as well as “spontaneous discipline, continuous and happy work, social
sentiments of help and sympathy for others.”

Second plane
The second plane of development extends from around six to twelve years old. During this period, Montessori observed physical
and psychological changes in children, and developed a classroom environment, lessons, and materials, to respond to these
new characteristics. Physically, she observed the loss of baby teeth and the lengthening of the legs and torso at the beginning
of the plane, and a period of uniform growth following. Psychologically, she observed the “herd instinct”, or the tendency to
work and socialize in groups, as well as the powers of reason and imagination. Developmentally, she believed the work of the
second plane child is the formation of intellectual independence, of moral sense, and of social organization.
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Third plane
The third plane of development extends from around twelve to around eighteen years of age, encompassing the period of
adolescent. Montessori characterized the third plane by the physical changes of puberty and adolescence, but also psychological
changes. She emphasized the psychological instability and difficulties in concentration of this age, as well as the creative
tendencies and the development of “a sense of justice and a sense of personal dignity.” She used the term “valorization” to
describe the adolescents’ drive for an externally derived evaluation of their worth. Developmentally, Montessori believed that
the work of the third plane child is the construction of the adult self in society.

Fourth plane
The fourth plane of development extends from around eighteen years to around twenty-four years old. Montessori wrote
comparatively little about this period and did not develop an educational program for the age. She envisioned young adults
prepared by their experiences in Montessori education at the lower levels ready to fully embrace the study of culture and the
sciences in order to influence and lead civilization. She believed that economic independence in the form of work for money
was critical for this age, and felt that an arbitrary limit to the number of years in university level study was unnecessary, as the
study of culture could go on throughout a person’s life.

Montessori Education

Traditional Education

Based on helping the natural development of the human being

Based on the transfer of a national curriculum

Children learn at their own pace and follow their own individual Children learn from a set curriculum according to a time frame
interest
that is the same for everyone
Children teach themselves using materials specially prepared for Children are taught by the teacher
the purpose
Child is an active participant in learning

Child is a passive participant in learning

Understanding comes through the child’s own experiences via the Learning is based on subjects and is limited to what is given
materials and the promotion of children’s ability to find things out
for themselves
Learning is based on the fact that physical exploration and Children sit at desks and learn from a whiteboard and
cognition are linked
worksheets
Child can work where he/she is comfortable, move around and Child is usually assigned own chair and encouraged to sit still and
talk at will while not disturbing others
listen during group sessions
The teacher works in collaboration with the children

The class is teacher led

The child’s individual development brings its own reward and Motivation is achieved by a system of reward and punishment
therefore motivation
Environment and method encourage internal self-discipline

Teacher acts as primary enforcer of external discipline

Child works as long as he/she wishes on chosen project

Child generally given specific time limit for work

Uninterrupted work cycles

Block time, period lessons

Mixed age groups

Same/similar age groups

Working and learning matched to the social development of the Working and learning without emphasis on the social
child
development of the child
Shared emphasis on intellectual, social, emotional and spiritual Main emphasis on intellectual development
development
Shared focus on the acquisition of academic, social, practical and Main focus on academics
life skills

7

EDUCATING THE WHOLE CHILD
2 (EQ)
Emotional
Skills

1 (SQ)
Social Skills

The
Child
3 (IQ)
Intelligence

4 (PQ)
Physical
Skills

At Beechworth Montessori we aim to teach the whole child through four key areas.
SQ - social skills, EQ - emotional skills, IQ - intelligence, PQ – physical skills.
These four groups overlap to nurture the growth of the child’s unique, individual spirituality and allow normalisation to
occur and the education of the whole child. When the children’s needs are met in all these areas they become what Maria
Montessori called Normalised.
The characteristics of the Normalised child are:
* A love of order
* A love of work
* Profound spontaneous concentration
* Attachment to reality
* Love of silence and working alone
* Lack of possessive instinct
* Power to act from real choice and not from curiosity
* Obedience
* Independence and initiative
* Spontaneous self-discipline
* Joy
Within the curriculum from the Tiny Tots room through the Cycle 1 room to the Cycle 2 and 3 rooms these four areas form
the basic backbone of the curriculum and are viewed as having equal importance.
With the development of all these four areas in unison we have the education of the whole child which leads to a deeper
spirituality and sense of self awareness in relation to their peers and environment. Dr Montessori’s great work was
focussed around the child developing in harmony with their natural laws of development and to remove all obstacles to
the child’s ongoing growth. When the child in the Montessori environment begins to display their “true nature”
(normalisation) we begin to see a peaceful child. Opportunity to explore various cultural differences and the environment
helps to foster understanding, tolerance and respect for life.
A feeling of comfort ability and trust begins to occur as the child’s independence grows by actively being responsible for
the care of the environment, whether it’s sweeping the floor, preparing snack for the other children or cleaning the bird
cage. The child becomes conscious that they are an important member of this dynamic little community (common – unity)
where all the children work independently to fulfil their own inner needs and as they are able, the needs of the group.
In Peace and Education Montessori wrote, “If education recognises the intrinsic value of the child’s personality and
provides an environment suited to spiritual growth, we have the revelation of an entirely new child whose astounding
characteristics can eventually contribute to the betterment of the world.”
Our aim as educators is to provide the child the opportunity to develop those spiritual qualities Dr Montessori described
as the child’s true nature that will uplift and transform not only him, but all that he directs his attention to.
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Montessori is Upside Down, Inside Out and Around the World!
by Leanne Tarran
People often ask "How is Montessori different to traditional education?" It is so hard to give a short answer to such a big question! I
often trip over my own tongue and get sidetracked in details when what the other person usually wants is a short easy answer.
Montessori education is very different and in very many ways. But after quite a bit of thought I have found a way to focus on just a
few of the most important ways. We could say in answer to this question - "How is Montessori different?", that Montessori is Upside
Down, Inside Out and Around the World Education.
It is upside down because while most people believe that the secondary school and the tertiary years are the most important ones for
education we believe it is at the other end that the most important learning occurs - the early years. So, although Montessori education
does cover all ages from birth to eighteen, it is the first 6 years that we believe are the most crucial.
In those early years the child is learning how to learn, how to focus and concentrate, how to begin and end an activity, how to love
learning for its own sake. It is at this time that, through a combination of their own choices and the environment they find themselves
in (social, emotional and physical environment) that they are actually forming themselves. The child is building themselves with what
they have; their sense of self, their personality and their ability to do and to be. These are some of the reasons why these early years
are the most important years in education.
This is also why most Montessori schools in Australia and the world are Preschools for 3-6 year olds, often with programs for under
3's as well. There are many Primary Schools and a few Secondary schools in Australia (and may they flourish and expand in numbers)
but on the whole our emphasis and energy is on those first 6 years.
It is inside out compared to traditional education because it is generally thought that education is something that happens from the
outside to the inside, from a teacher to a student, from a textbook to a brain. This leads to curriculum being delivered in bite sized
pieces - from the outside to the inside where it is hoped it will be stored for later regurgitation.
In Montessori we believe that the best and only real learning comes from the inside to the outside. It comes from within the child's
own unique self, through their own head and their own hands creating their own knowledge. We believe that education should not
be something done to the child, or for the child, but something done by the child.
Because of this, children in Montessori classrooms are given the gift of human knowledge at it's broadest, the biggest picture and the
details as well. All scattered like seeds for the children to pick up if they interested. Each classroom is filled with many interesting and
enticing activities to explore and investigate. The children are inspired by their own interest and supported in their active learning
journey.
The teacher in a Montessori classroom often seems invisible. They will be over there somewhere, working quietly with one child or
with a small group. They are hardly ever up the front talking to the whole group of children at once. The teachers follow the child,
each as an individual rather than expecting the children as a group to follow the teacher.
There is also rarely any need for the teacher to yell or impose external discipline, rewards or punishments because the children have
been supported in developing their own self discipline and inner motivation. They really love to learn and it is all happening - on the
inside.
A Montessori teacher greets each individual child at the start of the day, observes each individual child and gives lessons to each
individual child not primarily according to the curriculum or the textbook. To do this the teacher needs to really know each child, on
the inside, so as to know what to offer them next.
This inner learning then comes to the outside in many active and creative ways. It comes through older children helping younger ones
in the three year multi-aged classrooms that are found in Montessori and through the child’s drive to make a difference in the world,
their confidence and assurance and their sense of wholeness.
It is around the world in the location of Montessori schools on every continent and more that 200 countries. And it is around the
world in perspective as it is a truly international education with geographical and cultural learning well beyond traditional school's
curriculum. The vision of humanity, history and ecology conveyed by the Montessori approach encourages each child to seek a wider
and deeper connection to the world.
The Montessori child builds themselves and then a global awareness and social perspective that cannot help but be expressed on the
outside in some caring and constructive way.
So how is Montessori different? We really could not count the ways, but these are just a few - it's upside down, inside out and all
around the world!
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Why is multi aging so important to learning in
Montessori Classrooms?






by Leanne Tarran
It enables each child’s individual learning pace to be respected.
It fosters child to child learning and teaching.
It engenders a strong sense of community.
It facilitates a co-operative atmosphere.
It develops social responsibility.

Montessori classrooms all around the world are multi-aged classrooms. They have children of different age groups working
together in a learning community within the room.
The Montessori child learns at his/her own rate in a multi-aged classroom which, ideally, is equally divided between the
two sexes and three age groups for each cycle, eg. Cycle 1 for 3-6 year olds, Cycle 2 for 6-9 year olds and Cycle 3 for 9-12
year olds. Whilst it can look the same at one level as a ‘composite class’ a term we are familiar with from mainstream
education, it is important to remember multi-aging is very different. It is different in both its approach and atmosphere
from a composite classroom. Composite classes, which often occur because of the necessity of odd numbers in a school
rather than by deliberate positive choice, are where children are treated according to their class level rather than their
individual level of development and learning as they are in a multi-aged class.
In a multi-aged class each child’s learning pace and preferences can be respected and there is no threat to their self esteem
by being ‘behind’. The emphasis is on the quality of the learning process not the speed of learning or meeting other
requirements. It emphasizes learning driven by a love of learning and real engagement of the child with their activities –
with their work.
Also in the multi-aged setting, children learn from each other. The younger children love to observe and interact with the
older children and the older children can reinforce and extend their own knowledge by helping the younger children.
Teaching is a very powerful and effective way of learning!
This creates a real ‘community of learners’ in which caring bonds between the children develop as they learn to
communicate and respect each other’s differences and abilities. They also celebrate each other’s achievements in a
wonderful, non-competitive way.
Children who are in the same or similar age naturally compare and compete and this can be reinforced and further
encouraged towards an excessive level by a competitive atmosphere in a classroom and in society. In a Montessori
classroom with three age groups the younger know they are not expected to work at the level of the older children until
they are older. They look on with awe and expectation, knowing that they will be able to do that work one day too. The
classroom atmosphere encourages co-operation and the multi-aging is a vital prerequisite for that positive culture of
helping one another. The natural competition is still there in Montessori but is surrounded by an overall atmosphere of
co-operation. We believe this is a much more positive balance for both learning and living.

In Montessori classrooms the children are
learning with, learning from and learning beside other children.
Social responsibility develops more easily in multi-aged classrooms as each child is able to experience in turn being the
youngest, then the middle child who ‘knows how things are done’, and finally to being one of the leaders in the classroom.
The older children know they are ‘looked up to’ and take this responsibility very seriously.
Multi-aging is an important part of the Montessori classroom environment. It is a deliberate, thoughtful choice based on
over 100 years of Montessori classroom experience and a deeply child centre philosophy of learning. It is a naturally self
sustaining environment which fosters a caring co-operative classroom and supported, individual learning. It is the
Montessori way to learn!
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HELPING YOUR MONTESSORI CHILD AT HOME.
Reprinted with permission from Montessori International Magazine
Respect and independence
Children who spend their time in Montessori schools learn to think of the world as an exciting place full of possibilities.
They begin to know themselves as powerful people who can do all sorts of things for themselves. They think of adults as
helpful friends who are always there if needed, but who never try to overly interfere or control their activities. This is
because Montessori teachers really respect young children as individuals and treat them as dynamic natural learners.
Nurturing creative curiosity
Your Montessori child will come home buzzing with ideas about what has gone on earlier in the day – from cookery
projects, to learning about the life-cycle of butterflies, to the joy of discovering the skills of counting and writing. They will
also buzz with the expectations of tomorrow.
It is really helpful, therefore, if parents can provide home environments that support this burgeoning confidence and
creative curiosity. Your child needs you to slow down to his or her pace, to spend time sharing the things that he or she is
excited about or interested in. Depending on the projects they are studying, many Montessori children become incredibly
knowledgeable about such things as the different types of beetle, the shapes of leaves or the names of geometric shapes.
It can be crushing if a mum and dad are too busy or too tired to share in their child s new knowledge or excitement.
Providing the tools
At school, Montessori children can access all the things they need without the help of adults. They may want to draw, cut,
stick, count, write, make books, build towers or read. At school they learn that everything can be found in its own place
and that it helps others if things get put back again in the same place. So Montessori children tend to be tidy and thoughtful
about the needs of others.
If you can provide the same thing at home it will help your child to maintain the same level of consideration and
independence. Special cupboards and shelves, all easily accessible, and beautiful materials and activities, all carefully laid
out in boxes and trays, help the child feel that his or her work really matters. And if you ask your child’s teachers they will
let you know what things your child is particularly interested in at the time. One of the most important things we can do
for children is to follow their interests – to really know what they are excited about and to provide as much support and
further activities as possible for them to explore and understand.
Holding your ground
We live in a world that is full of pressures and external expectations. The early years of life are recognised as the very
foundation upon which everything else is built. Each child is full of natural curiosity and the desire to learn so needs only
to be set free within the right environment. This way of learning is characterised by a concentration and passion that is
rarely ever exhibited in adult life. Montessori practitioners think this is the most important quality that we can preserve
in our children.
But all too often this precious natural resource is threatened by pressures from outside: pressures to learn all their
numbers faster than anyone else, pressures to be able to write their name, to colour shapes in accurately, to draw things
that look acceptable, to count to ten, to sit still and wait to be told what to do. And pressure on boys to do all the things
that girls do, even though we know that boys and girls are very different in their learning processes.
Whereas pressure from the inside is a good thing and makes us want to explore the world and learn more, pressure from
the outside can also be very dangerous. It can interfere with all our natural processes and make us fearful rather than
become the wonderful risk-takers we naturally are. It can tell us that we are only valued by our results and can make us
see work as something that you only do if you have to, rather than something that excites us and makes us feel good. So
we ask Montessori parents to really trust their children, to try to ignore such outside pressures, and to celebrate the very
individual talents and abilities their children possess and enjoy.
Love
The love of a child is like no other. At no other time in their lives will our children be so dependent on us getting it right.
By choosing a school environment that is full of happy, sensitive, loving teachers and by providing a home environment
that re-affirms to the child that he or she is an important person in the world, we allow each child to grow in trust and
Confidence and to become someone who cares about self, others and the larger world in which we live.
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As our children take their first steps towards independence,
our aim is to provide them with a
warm, positive and inspiring experience of education
- one that will build a foundation of a love of lifelong learning.

Beechworth Montessori School is a proud member of:
ISV – Independent Schools Victoria
www.is.vic.edu.au

42 Gilchrist Avenue
PO Box 306
BEECHWORTH VIC 3747
Ph: (03) 5728 2940
info@bms.vic.edu.au
www.bms.vic.edu.au
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